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Abstract: The aim of the article is an atcempt to learn abour the subjcctivc experiences of mothers related to the impact of the pandcmic on the essence of
raising a child with communication disorders, in this case a deaf child and a child with autism spectrum disorder (ASD). Addrcssing this issue is important
from the scientific point of view duc to the important role of the process of bringing up a child and its perception by mothers of children with communica-
tion disorders. The article examines the role of the family, and addresses the deficit of empirical rescarch and scientific studies on upbringing and parenting
issues aﬂ-ccting mothers of children with communication disorders. The work uses the method of individual case study, aswell as the tcchniquc of narrative
interview and in—dcpth individual interview. Ten mothers participatcd in the study: five mothers of deaf children and five mothers of children with Autism
Spcctrum Disorder (ASD). The analysis revealed three signiﬁcant areas indicated by morthers related to upbringing issues. The first area concerned upbringing
asaprocess of supporting the dcvclopmcnt of their children, the second - the process ofshaping desired social attitudes, and the third - dcaling with threats
caused by the COVID-19 pandemic.
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Abstrake: Celem artyku[u jest pr(’)ba poznania subicktywnych przezy¢ zwi%zanych z wpiywcm sytuacji pandcmiczncj na rozumienie istoty wychowania
przez matke dziecka zzaburzeniami komunikacji‘ wtym przypadku dziecka nics}yszqccgo i dzieckaz zaburzeniami spcktrum autyzmu (ASD). Podj(;cic tego
zagadnicnia jestwazne z punl(tu widzenia naukowcgo z uwagina doniosla role procesu wychowania 1jego postrzegania przez matki dzieci z zaburzeniami
komunikacji, wtym ukazania roli jaka( pdni rodzina, a takze przez wzgl;;d na dcﬁcyt badan Cmpirycznych i opracowan naukowych wobszarze wychowania
i rodzicielstwa martck dzieci z zaburzeniami komunikacji. W prezentowangj pracy Wykorzystano metode indywidualnych przypadk(’)w Zastosowano
technike Wywiadu narracyjnego oraz pogl@biony wywiad indywidualny W badaniach uczcstniczy}o dziesic¢ kobiet: pig¢ matek dzieci nicslyszqcych ipigc
matck dzicci z zaburzeniami spcktrum autyzmu (ASD). Prchrowad zona analiza wylonila trzy znaczace obszary aspcktéw wychowania dostrzezone przez
badane. Pierwszy obszar dotyczyi wychowania jako procesu wspomagania rozwoju ich dzieci, drugi procesu kszealtowania poiqdanych postaw spo}ccznych,
trzeci za$ zapobieganiu zagrozeniom, jakie spowodowala pandemia COVID-19.

Slowa kluczowe: wychowanic, matka, dziccko nieslyszace, dziecko z zaburzeniami ze spekerum autyzmu, pandemia COVID 19

Introduction

Since March 2020, a new pandemic reality has created
anew situation in society in which we are experienc-
ing an intense psychosocial upheaval. The multidi-
mensionality of the negative consequences of the
“perfect storm” entails rapid changes in our lives, and
causes unprecedented problems of adaptation in an

unstable, uncertain situation, as well as exposing us

to increased fear, and even social panic. This variety
of changes has led to the intensification of unprec-
edented problems and the particularly noticeable
effects of loss of health, and difficulty in maintaining
a job or social position (Brown, Schuman, 2021).
This unusual time, full of dangers and an unforeseen

future, requires different skills in children, but above

1 Artykut w jezyku polskim: https://www.stowarzyszeniefidesetratio.pl/fer/2023-1Plut.pdf
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all, it involves searching for the meaning of life so
that there is no regression of the values that make
up a child’s humanity. During the COVID-19 pan-
demic, values important in a child’s upbringing, apart
from categories conducive to intellectual and social
development, began to be dominated by the right to
preserve one’s own life, to focus on struggling with
difficulties and the mercantile nature of survival in
the world (Dlugosz, 2021).

Therefore, due to the observable unfavourable
changes in this period of socio-cultural trauma,
influences in the family environment may become
a kind of antidote which creates social conditions
supporting the child’s subjectivity and its develop-
ment potential. Repelling the threats caused by this
new social situation requires from the child not only
intellectual abilities and mental openness, but above
all rare moral qualities such as patience, responsibility
and conscientiousness.

Based on the research tradition of Polish ped-
agogy, and in particular on the teleological and
praxeological approach, it is worth recalling that
upbringing is understood as an intentional impact
on an individual in order to bring about the desired
changes in their personality. This process is related to
the nature of humans as free, rational beings capable
of gradual self-improvement, and therefore the goals
of education have a natural source in real social needs.
In the case of raising a child, emphasis should be
placed on the integrated totality of influences on its
development through broadly understood social fac-
tors (from the micro- to the macro-system). The above
way of understanding upbringing is exemplified in
numerous definitions presented in the last century.
Wincenty Okon (1998, p. 444), writing about the
consequences of upbringing “as a conscious social
activity” for the improvement of a child’s personality,
referred to fundamental changes in the child’s feelings,
aspirations and attitudes, namely the understanding
of reality and the ability to influence it, as well as the
emotional and motivational aspect, which consists
of shaping the relationship between humans and the
world and other people, our beliefs and attitudes, our
system of values and the purpose of life. Currently,
the authors are in favour of a broader understanding

of the process of upbringing.

Stefan Kunowski (2004, p. 167-169) proposed
an attempt to formulate a definition of upbringing,
taking into account the relationship with select-
ed scientific disciplines and pedagogical content.

The author distinguished the following approach:

- praxeological, in which emphasis was placed on
the influence of educators on their pupils,

- evolutionary, focused on the role of the pupil in
the process of upbringing and its spontancous
development,

- systematic, emphasizing the importance of the
educational environment for the development
of the pupil,

- adaptive, emphasizing the achieved effects re-
lated not only to the individual development of
the pupil, but also to functioning in a specific

educational environment.

The above definitions emphasize that a child is
brought up by functioning in a natural reality and
in a purposefully created educational environment
subordinated to its developmental and educational
needs. The nature of upbringing lies in itself, in its
imperfection, and at the same time in the strength
and quality of the possibility of continuous devel-
opment. John Paul IT (1989, p. 390) emphasized
that education is a proven means that makes a per-
son capable of authentic fulfilment of their life in
harmony with their dignity, and allows them to
shape fraternal relations with their neighbours. It is
an indisputable fact that from the social point of
view, educational influences that are acceptable are
those that stimulate the development of the child’s
subjectivity by assimilating such norms, value sys-
tems and ways of behaviour that are representative
of a given social system.

Parents’ educational responsibility can take the
form of raising, guiding, governing and discipline,
allowing for growth, adaptation and help in life
(Kron, 2012). The results of their work reflect the
family’s resources, adapting to developmental chang-
es not only in the systemic context, but also in the
relational context, in terms of the personal ties that
exist between spouses, as well as between parents and

children. The multifacetedness of mutual interperson-
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al relations in individual subsystems, as well as their
type and arrangement, determine the dynamics of
the entire system and the quality of life of individual
members (Liberska, 2021). In addition, the style of
upbringing, the way family roles are fulfilled and the
presented attitudes determine the involvement of
family members and are also a source of numerous
experiences. The natural process of upbringing in the
family, with norms and rules, patterns of behaviour
and ways of achieving them are of particular value in
stimulating the child’s development. In the literature
on the subject, the impact of upbringing carried out in
the family environment in order to instil in the child
socially recognized values and teach them social skills,
is referred to as socialization in the family (Liberska,
Matuszewska, 2021, p. 128). However, in terms of
general development tasks, these are higher and
broader goals. The most beneficial solution from the
perspective of the development of a child, including
a child with a specific disability, will be the actions
of parents who are focused on expanding their own
parenting competences and believe in their abilities

(Zasgpa 2018, Niedbalski, 2020).

1. Methodological basis for the
research

The aim of the qualitative research was to learn
about subjective experiences related to the impact
of the pandemic on the understanding of the es-
sence of upbringing. The focus was on the following
research question: How do mothers perceive their
experiences related to creating a space for the process
of bringing up a deaf child and a child with autism
spectrum disorder (ASD)? In order to obtain an
answer to the research question, secondary analysis
of qualitative data was used. This approach made it
possible to look deeply into the studied phenome-
non while searching for a new perspective. This study
uses the method of individual cases, as well as the
techniques of narrative interview and in-depth
individual interview (IDI - Individual In-Depth
Interview). Selected excerpts from the interview
questionnaire for parents by Henryk Cudak (1995)

WEre U.SCd as a tOOl to examine parents’ parenting

skills, their attitude towards children and the up-
bringing atmosphere in the family. The research
participants were hearing mothers and mothers of
children with ASD.

The research was conducted in April and October
2022. The authors met with the women (mothers
of deaf children, mothers of children with ASD)
remotely using the Microsoft Teams application, as
well as face-to-face at the Specialist Clinic for People
with Autism in Lezajsk. Each of these meetings lasted
approximately one hour on average. The empirical
material obtained during the interviews was recorded
on video or using a voice recorder, with the prior

written consent of the study participants.

2. Characteristics of the study
participants

Ten mothers raising a child with communication
disorders participated in the research project. In both
groups, the situation of the respondents was similar
in terms of the age range of the respondents and
their children, their professional situation and the
structure of family life. Below is a brief description

of the women studied:

- five mothers aged 30 to 40 residing in the
Malopolskie Voivodeship raising one deaf child.
The age of the deaf children was of early school
age, i.c., from between 5/6 and 8/9 years of age.
One of the research participants was Maria, who
has secondary education and is not working.
Another mother was Jolanta, who also has sec-
ondary education and runs her own business.
The other three mothers (Ewa, Grazyna, Zofia)
have higher education and are professionally
active. All the women are married to hearing
men and described their material situation and
living standard as good.

- five mothers aged 30 to 40 residing in the Pod-
karpackie Voivodship raising one child, commu-
nicating verbally, with aggressive and autoaggres-
sive behaviour, aged 5.4-8.8 years. The children
had a diagnosis of autistic spectrum disorders, at

level 1 of severity of symptoms A and B requir-

40 | QUARTERLY JOURNAL FIDES ET RATIO 1(53)2023



Raising a deaf child and a child with ASD from the mother’s perspective during the COVID-19 pandemic

ing support according to the DSM-5 criterion.
It is worth noting that raising a child with ASD
is associated with the occurrence of difficult be-
haviours: aggression and autoaggression, which
is a very stressful challenge for parents, especially
during the Covid 19 pandemic, when access to
specialist therapy was limited. One of the study
participants was Alicja, who has a university
degree and is professionally active. Another two
mothers, Ewelina and Monika, have secondary
education, do not work professionally and re-
ceive child care benefit. The other two mothers
(Urszula and Joanna) have higher education, are
also not professionally active and receive child
care benefit. The respondents described their

material situation and living standard as good.

3. Results of analysis of the
research material

The qualitative analysis revealed three significant
aspects of upbringing noticed by mothers, that is
reflections on: upbringing as a process of supporting
the development of their children, as a process of
shaping desired social attitudes, and counteracting

the dangers caused by the COVID-19 pandemic.

1. The mothers’ reflections on upbringing as a pro-
cess of supporting the development of their deaf

children related to such categories as:

The actual developmental needs of the child,
Appropriate support.

2. Reflections on the upbringing process as shaping
desired social attitudes in deaf children and chil-
dren with ASD allowed the following categories
to be distinguished:

Socially desirable character traits,

Prosocial patterns of conduct.

3. Reflections on upbringing as counteracting the
dangers caused by the COVID-19 pandemic

were expressed in such categories as:

Dealing with a new social situation.

Preventive actions.

3.1. The actual developmental needs of the
child. Appropriate support

Qualitative interpretation of the mothers’ state-
ments proves that from the beginning of the sit-
uation related to the COVID-19 pandemic, the
mothers engaged in various forms of assistance
tailored to the development and educational needs
of both their deaf and autistic children. Bearing in
mind the high dependence of the development of
the child’s personality on the overall behaviour of
people in the immediate environment, it is worth
noting the upbringing atmosphere created by the
mothers and the appropriate level of support to
satisfy even the simplest needs, such as the selec-
tion of appropriate food and comfort of sleeping.
The experiences of the mothers also became an
opportunity to critically evaluate distance learning.
They noticed not only didactic and substantive
problems, but also that their children lacked the
skills for independent learning and individual
organization of the school day. First graders did
not have the opportunity to develop these skills.
Before the pandemic, the school organized classes
and supervised the implementation of the material.
During the pandemic, the mothers felt obliged to
meet the educational needs of their children and
therefore supported the activities of the school by
monitoring the child’s school activities and follow-
ing the teachers’ recommendations. The mothers
complained that they spent a lot of time helping
their children with their homework. As a result
of the pandemic, the time for doing homework
together increased significantly. In addition to the
problems associated with covering the material
provided, there was also a struggle with Internet
communication. In the case of children with autism
spectrum disorders, there was also an increase in
aggressive and autoaggressive behaviour, a gradual
withdrawal from social contacts and an increase in
anxiety reactions in new previously unencountered
educational and social situations. Here are some

excerpts from the mothers’ statements:
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When they closed the schools and counselling
centres in the first period, it was dramatic,
everything we had worked out for Frank was
in vain. The screaming and banging his head
against the wall came back. This situation
destroyed his world, which was already or-
dered and safe. I didn’t even watch the news,
because I was afraid of the conversations with
him and his questions, I didn’t know what to
say and how to explain. 1 tried to work with
him, we practiced motor skills, but attempts
to learn remotely using the Internet made
him angry and afraid. Then he got used to

it and there was another problem because of
children going back to school, and he does not

like group work or games (Urszula).

During the pandemic, when further restric-
tions were announced, it was hard. It was
terrible to sit at home, and my daughter likes
cycling so much. The most important thing
was to make her feel safe. She didn’t under-
stand what coronavirus was. I explained

the news from the TV to her, the meaning
of what they said, because she didn’t un-
derstand. Usnally, in the evening, 1 would
lie down next to her, cover my legs with

a blanket and talk. We were not prepared
for remote learning. We dealt with these new
techniques together. There were problems
with the Internet (Jolanta).

Initially there was panic, fear. Gradually, my
daughter got used to it. Thanks to the fact that
we spent a lot of time at home, we were close to
each other. I made sure her meals were healthy
and varied, despite the difficulties of shopping.
As the specialists from the counselling centre
taught me, 1 spoke to my daughter a lot, slowly
and clearly. I talked about what was happening
in Poland and in the world. We played board
games, Monapoly. We cooked meals together,

1 taught her to prepare different dishes, to bake
cakes for the holidays. She likes it. I was glad
that she quickly mastered the ways of conduct-

ing lessons via the computer (Maria).

Jasiu never asked and was not interested
in our conversations about the pandemic.
He was focused on what 1 organized for him,
and actually I made sure that he did the
material as he had planned. I devoted a lot
of time to him learning to read and write.
The time was not lost as I had it for my child,
I could take care of everything and be with
him. We drew together, cooked together, he
helped me a lot and liked being with me.
We became very close, I worked remotely, it

was our time that we appreciated (Alicja).

Its good that we have each other. It would

be wrong to overcome the difficulties of the
pandemic alone. It was a time when I read
children’s comics and poems to my son.

He preferred comic books because the illus-
trations helped him understand the content.
Then we talked about what I was reading.

He had a lot of trouble understanding what
we read. Michat spent many hours watching

a series of movies about superberoes. I didn’t
forbid him. It interests him. Distance learning
imposed a work discipline on him. But it was
also a burden for me. There were times when
they had to prepare a lot of different tasks.
Everything had to be explained from the be-
ginning. There was a great lack of a supporting
teacher. His presence on Zoom wasn’t helpful
enough. There really was learning overload.
But it was the result of the teacher’s preferred
way of teaching. She assigned a lot of tasks and
chores to be done, as if she wanted to make up

for a lost month (Lofia).

During the pandemic, I was overburdened
with everything, Karol did not go to kinder-
garten, I conducted speech therapy classes by
phone and worked on the tasks that I had to do.
On the Internet I found a lot of materials that
Lused. When Karol was afraid and he asked
about diseases, I explained it to him, He also
had more difficult behaviours then, sometimes
he pinched himself, but I had good contact with

him, we were together (Ewelina).
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When remote classes started at school, it was
easier to manage my ﬁee time. But in turn, my
husband and I joined in helping with home-
work, completing the exercises recommended by
the teacher, translating any incomprebensible
content in texthooks, exercise notebooks, and
correcting notes written in notebooks. It turned
out that Ola did not understand everything
that the teacher dictated during the lessons and
it was necessary to covrect her mistakes. I felt
sorry for my child as she said that the Internet
was down again and she could not actively par-
ticipate in lessons. Then she admitted and was
ashamed that the teacher spoke too quickly and
hence those mistakes. Ola requires a special ap-
proach due to a hearing impairment, although
she can hear everything thanks to a hearing
implant (Ewa).

Tymon is a smart boy, but he has difficulties
and he needs belp, as he did during the pan-
demic. He couldn’t sit in front of the comput-
er in class and got angry playing computer
games. I couldn’t be with him, and Tymcio
doesn’t take separation well (Monika).

The coronavirus pandemic took us by sur-
prise and forced us to change our daily lives.
The school, and mainly the teacher, shifted
the responsibility of teaching the child onto

us, the parents. Remote teaching was tiring
and even boring for Arek. He hardly saw his
friends, because when he started learning in
the first grade, he was sick a lot, and then you
know, the government introduced restrictions.
They saw their friends on the screen, but it's
not enough to get to know each other. My role
was to motivate him, encourage him to learn
and show his good side. I also talked to the
mothers of other children to make sure we kept

in touch with one another (Grazyna).

During the pandemic, Filipek’s contacts with
classmates suffered the most, and he did not
know them well yet, so he had great difficul-
ties in group work. He studied well, but he

did not play with anyone, he was only with
me. Every day was the same. I took care of
everything at home, although the apartment
was small, it was always clean and I always

cooked dishes that Filip likes (Joanna).

3.2.  Socially desirable character traits. Proso-
cial patterns of conduct

The COVID-19 pandemic became a test of family
resources. In fact, the mothers were forced by these
external circumstances to propose solutions to help
deaf children and children with ASD to adapt to the
new social situation. It is also worth emphasizing
that each of the mothers reacted naturally in order
to maintain a balance so as to ensure the quality of
functioning of their families. Isolation and remote
education could have become determinants of in-
appropriate social and moral attitudes. In order to
prevent the deterioration of well-being, and to physi-
cally and cognitively activate their deaf child or ASD
child, the mothers introduced new forms of activity
aimed at shaping a socially desirable character and
behavioural traits. In addition, by rewarding socially
desirable behaviours and punishing other, unwanted
examples of attitudes, they created the foundation for
a space where certain norms and rules are observed
and values recognized in the family are cultivated.

Here are some examples of the mothers’ statements:

1 made a schedule for the day. I rewarded
my daughter for her progress, diligence and
hard work. She did her homework by herself:
Colouring books and sticker books were an

effective method of rewarding ber (Jolanta).

Karol needs clear rules and he works well

in such a system. I used all the principles of
therapy at home. My husband also tried be-
cause he saw the effects and knows that Karol
needs reinforcement, and it was Marek who
prepared model toy cars for him. Karol was
50 happy and tried, although there were very
difficult moments because he had a lot of
difficult behaviour (Ewelina).
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My sister and 1 agreed in Ireland that we
would help each other and our children. Twice
a week our girls talked to each other in English.
They talked about what they do, what kind of
cake they had baked, what they are doing in
class. I spent a lot of time with Lenka and then
1 taught her how to crochet. We made sets of
napkins for family and friends. For holidays,
for Children’s Day, we prepared colourful boxes
with serviettes as gifts (Maria).

Filipek read a lot, I ordered him books via the
Internet and we read together. We also wrote

a funny story about cavemen (Joanna).

Michat would prefer to spend the whole

day in front of the TV and playing on the
computer. I had to come up with something
to make him happy to spend bis free time dif-
ferently. We bad fun together, playing board
games, assembling Lego bricks (Zofia).

10 be honest, there were days when Tymus
watched cartoons all the time. I know it’s not
allowed, but I was so tived and didn’t know
what to do, I knew I had to do something
about it. That’s when we discovered board

games, and in the evenings, we played with

the whole family (Monika).

1 am a physical education teacher. My hus-
band and I attach great importance to being
active. During isolation, I developed a set of
self-exercises for Arek from Tuesday to Thurs-
day. On Monday he practiced with me and on
Friday with my husband. Yes, up to an hour.
I noticed that he not only got used to these
exercises, but he liked them. He reminded me
when we should start. Of course, my husband
and I tried to make it fun (Grazyna).

1 organized all the activities for Jas, I taught
him to read. He made great progress thanks
to the fact that I was with him and I really
wanted to help him not to waste this time
together (Alicja).

During isolation, my daughter continued
speech therapy classes, of course remotely.

The speech therapist gave me tips for working
at home. I kept a baby progress diary and my
daughter kept a diary. Ola loves to play with
dolls. For her progress, I rewarded her with
clothes for her dolls, which we chose together

in online stores (Ewa).

It’s amazing that there were also good
moments in lockdown. We danced and
sang songs, drew, cooked and lazed around.

The rhythm of the day had to be the same,

otherwise there would be a scream (Ursula).

3.3. Dealing with a new social situation.

Preventive actions

In the process of social adaptation caused by the COV-
ID-19 pandemic, the special value of the family as an
educational environment was revealed. Every child,
including deaf children and children with ASD, need
stability, acceptance and a sense of security in order to be
able to develop propetly, and this should be provided by
people in their closest environment. The mothers faced
new tasks related to preventive measures because social
isolation meant that deaf children and children with
ASD began to spend their free time at home surfing the
web, playing computer games or using other electronic
media. The challenges of everyday life meant that, despite
the closure of educational institutions, mothers tried to
motivate their children to make an intellectual effort,
change their habits and convince them that systematic
work is necessary for individual development. Here are

more examples of mothers’ statements:

At the beginning of isolation, Michat spent
many hours watching a series of movies
about super heroes. It interests him. Another
problem was games. I started to get nervous
so I took control. He had set hours. And the
worst thing was just sitting, we live in a block
of flats, we have two rooms. Often it was
sitting in one position, whether in front of the
TV, computer or smartphone (Zofia).
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During the pandemic, Tymus had a lot of be-
haviour problems, and watched cartoons and
played games on the computer during remote
classes. It was terrible, but we managed.

I had to come up with something so that he
would not look for the remote control but

do something else. We did puzzles together,
played board games, it helped us (Monika).

Jasiu used to steal my phone and install
games, especially when I was cleaning and not
looking. It annoyed me, but I knew that in
addition to studying, we also had to play with.
In the dining room, we made a ping pong ta-
ble on the table and my husband played with
it. And I could take care of our house (Alicja).

Disputes arose between Ola and her five-
year-old hearing sister. Such nonsense.
Because Ala did not want to play with her,
because playing with dolls is not for her.
Because Ala has a prettier dress, a hair band.
Of course, 1 told them not to argue. I ex-
plained that Ala is older, wiser, she should
be an example for Ola, they should help each
other (Ewa).

Lenka does not like monotony, she began
to get bored. She had no one to play with.
Grandma couldn’t visit us, and her friends
were at their homes. The smartphone came
into action. I found out that she used it not
only for writing text messages and receiving
e-mails, but also for searching the Internet.
That’s what I was afraid of, in case she came
across some inappropriate content. Images
affect her very much, it’s because of her hear-
ing damage. At some point, she began to ask
about what was happening in Italy. Why so
many coffins? Are the old and the young dy-
ing? I understood that the media message on
the smartphone exposed her to anxiety and
fear. 1 explained it simply to her. In addition,
1 asked my husband to install special sofi-
ware, one that protects against dangers and
blocks harmful information (Maria).

Yes, the smartphone was something that Filip
asked for all the time, whether we would buy
him one or if he could play with it. When he
got it, he was no longer with us and it was

a problem to take it away from him. He even
deleted parental applications and used the
phone without my knowledge, so I took it away
as a punishment and he was calm. The phone

acted on him like a drug (Joanna).

There were dyastic situations when Karol in-
sisted on using the tablet, but I didn’t give in.
1 asked my husband to use it when Karol was
already asleep, because there were many ar-

guments and screaming about it (Ewelina).

Arek really liked spending time on his smart-
phone. During the pandemic, it was a prob-
lem, whenever be found a free moment, the
smartphone was in his hand. He used it
often in bed. He even started blackmailing
me that he wouldn’t practise if we didn’t give
him more phone time. There was a lot of
conversation, even a bit of nervousness, but
everything worked out because we introduced
rules. He was not allowed to keep his phone
overnight in the room where he slept. And we

set a time limit (Grazyna).

The number one problem was the smart-
phone. I knew I had to take it on board.

1 restricted access to dangerous information.
1 did it deliberately so that only the basic apps
were on the phone screen. There was a phone
book, a calendar, a clock and a calculator.

I stashed all the crap in invisible directories.
1t was more difficult to access there, but my
daughter knew about it. We talked it over.
In addition to hearing damage, she has seri-
ous visual impairment. I was afraid that it
would get worse from this constant use of the
smartphone (Jolanta).

Like every child, whether healthy or sick,
it was the laptop and mobile phone that
attracted him the most. The worst thing was
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that he didn’t feel the need to interact with
us, so L was very careful and kept it to a min-

imum (Urszula).

Conclusions

The research shows that an important feature of
a family in a difficult situation, such as the COV-
ID-19 pandemic, is the ability to adapt, and precisely
the readiness of the members of the microsystem
to change. The mothers’ narratives show that they
subordinated their natural skills so as to influence
both their deaf and autistic children, and took
actions aimed at inducing the desired changes in
their psyche. At the same time, it should be noted
that mothers have a special ability to understand
and perceive the emotions, needs or states of their
children. Despite such strong emotional reactions,
the mothers tried to understand the social situation
in which deaf children and children with ASD
function, so as to create an atmosphere conducive to

agood upbringing in the family, and to demonstrate

Bibliography

Brown S., Schuman D. L. (2021). Suicide in the Time of COVID-19:
A Perfect Storm. The Journal of Rural Health, 37(1), 211-214.

Cudak H. (1995). Szkice z badan nad rodzing. Kielce: Wyd.
Wyzszej Szkoty Pedagogicznej im. Jana Kochanowskiego.

Dtugosz P. (2021). Trauma pandemii COVID-19 w polskim spo-
feczeristwie. Warszawa: CeDeWu Sp.z 0.0.

Jan Pawet Il (1989). Zasada wolnosci nauczania opiera sie na
godnosci osoby. Do uczestnikéw zjazdu zwigzku wioskich
pracownikéw katolickich, 7 grudnia 1981. (W:) Jan Pawet
Il, Nauczanie papieskie, t. 1V, z. 2, 389-391. Poznan: Wy-
dawnictwo Pallottinum.

Kron F., W. (2012). Pedagogika. Kluczowe zagadnienia. Pod-
recznik akademicki. Sopot: Gdanskie Wydawnictwo Psy-
chologiczne.

Kunowski S. (2004). Podstawy wspdtczesnej pedagogiki.
Warszawa: Wydawnictwo Salezjanskie.

Liberska H. (2021). Rozwdj rodziny i rozwdj w rodzinie. (W:)
I. Janicka, H. Liberska (red.), Psychologia rodziny, 221-240.
Warszawa: Wydawnictwo Naukowe PWN.

pro-social attitudes to stimulate the development
of their children. It is worth recalling that children
at early school age are guided by emotions in their
behaviour. Therefore, the development of mothers’
style of upbringing worked in the axiological dimen-
sion, in particular in the time of the pandemic, in
order to ensure real and systematic implementation
of activities strengthening, above all, the emotional
state of their children.

The mothers, as significant people in shaping their
children’s personalities, used their own privileged
position and at the same time acted as educators,
basing their relationships on the principles of positive
motivation and partnership. The consistency in their
educational activities and preventive interventions
allowed the behaviour of deaf and autistic children
to be optimized on an ongoing basis. The special
social situation during the COVID-19 pandemic
created a space for educational interactions, in which
mothers supported the development of deaf and
autistic children, shaped their desired social attitudes
and avoided dangers associated with manifested

undesirable patterns of behaviour.

Liberska H., Matuszewska M. (2021). Modele funkcjonowania
rodziny. Style wychowania. (W:) I. Janicka, H. Liberska
(red.), Psychologia rodziny, 115-139. Warszawa: Wydaw-
nictwo Naukowe PWN.

Okon W. (1998). Nowy stownik pedagogiczny. Warszawa:
Wydawnictwo Akademickie Zak.

Opozda, D. (2021). System rodzinny wobec sytuacji trudnej
spowodowanej pandemig COVID-19- perspektywa peda-
gogiczna. (W:) A. Regulska, M. Czarniecka, A., J. Najda
(red.), Rodzina i szkota wobec pandemii COVID-19, 13-23.
Torun: Wydawnictwo Adam Marszatek.

Niedbalski, J. (2020). Macierzynstwo i ojcostwo w perspektywie
podejmowania roli rodzica dziecka z niepetnosprawnoscia.
Przeglad Socjologii Jakosciowej, 16(3), 18-29.

Zasepa, E. (2018). Jakos¢ zycia rodziny a jakos¢ zycia mtodych
dorostych z lekka niepetnosprawnoscia intelektualna.
Psychologia Rozwojowa, 23(2), 67-84.

46 | QUARTERLY JoURNAL FIDES ET RaTIO 1(53)2023



	Raising a deaf child and a child with ASD from the mother’s perspective during the COVID-19 pandemic
	Introduction
	1.	Methodological basis for the research
	2.	Characteristics of the study participants
	3.	Results of analysis of the research material
	3.1.	The actual developmental needs of the child. Appropriate support
	3.2.	Socially desirable character traits. Prosocial patterns of conduct
	3.3.	Dealing with a new social situation. Preventive actions

	Conclusions
	Bibliography


