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Abstract: Introduction: Intellectual disability is an object of interest in both psychiatry and special pedagogy. Both these sciences have evolved from a stig-
matizing approach, through a segregating one, towards full social inclusion. However, the path of paradigmatic reconstruction of either science was separate, 
and therefore it is interesting to compare them. Aim: The aim of the study is to compare the approach of special educators and psychiatrists from academic 
centers in Poland to the phenomenon of intellectual disability. Methodology: The comparison was carried out using a narrative method through a review of 
the key publications on the understanding of the phenomenon of intellectual disability by Polish special educators and psychiatrists. Results: In 1989, Poland 
underwent a political change and a departure from communism. Pedagogy also moved away from dialectical materialism towards a postmodern under-
standing of the phenomenon of disability. This change has led the formulation of the so-called humanistic paradigm of special education composed of four 
micro-paradigms. In pedagogy, the emphasis has been shifted from quantitative to qualitative research and the biomedical aspects of disability have been 
negated. Unfortunately, the research works in the field of pedagogy of people with intellectual disabilities of a qualitative and conceptual nature conducted in 
Poland have not entered the global circulation of scientific information and are known only in our country. Polish psychiatry has undergone an evolutionary 
change from biological psychiatry towards social environmental psychiatry. Poland has been included in a pilot program of running mental health centers 
providing care to the population with mental disorders, including people with intellectual disabilities. Since the times of real socialism, Polish psychiatrists 
have been publishing papers in English in international journals with an Impact Factor. This change was less radical than in special pedagogy and consisted in 
broadening the perspective rather than moving away from empirical research. Conclusion: Polish special education of individuals with intellectual disabilities 
and Polish psychiatry have undergone a significant paradigmatic reconstruction during the last few decades. Both sciences have adopted an inclusive model 
of understanding intellectual disability. The different paths of development of either science are reflected in publications and scientific research, as well as in 
certain terminological differences.
Keywords: intellectual disability, paradigms, psychiatry, special education

Introduction

Traditional Polish intellectual thought took little 
account of Marxist-Leninist dialectical materialism. 
As a culturally Catholic country, Poland has always 
remained closer to various currents of Christian 
philosophy than to Marxist-Leninist dialectical ma-
terialism. The imposition of the communist system 
in Poland by the Union of Soviet Socialist Republics 
(USSR) was an attempt to instill dialectical material-
ism, atheism and collectivism in the Bolshevik sense, 
which was alien to Polish historiosophy. An interest-

ing issue of intercultural education is the research on 
the implementation of the idea of dialectical Marxism 
in Polish society, as well as on the departure from 
that materialism in the direction of ideological and 
methodological pluralism (Chrzanowska, 2015; 
Dykcik, 2001; Melosik, 2007). It is particularly in-
teresting to see the departure of various disciplines 
of the social sciences from Marxist ideology and to 
compare these changes with analogous processes 
taking place at the same time in the field of other 
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sciences, e.g. medicine. This comparison can only 
be precise if it is based on a fairly specifically for-
mulated problem, e.g. the approach to people with 
intellectual disabilities. It is difficult to compare 
sciences where the area of interest is different, e.g. 
musicology with special education (Chrzanowska, 
2015; Dykcik, 2001).

In 1989, a political change took place in Poland. 
Along with it, the approach to people with mental 
disorders and intellectual disabilities has changed 
significantly (Pietras et al., 2019). The consequence 
of these changes was a departure from dialectical 
Marxism as a binding and only correct doctrine with 
Bolshevik roots towards ideological and paradig-
matic pluralism. This also applied to two scientific 
subdisciplines dealing with subjects with intellec-
tual disabilities – special pedagogy and psychiatry. 
A comparison of the changes that have taken place in 
the understanding of these sciences in relation to the 
phenomenon of intellectual disability is, on the one 
hand, an interesting issue in the history of science in 
Poland, and on the other, a reflection of the different 
paths of development of these two scientific subdisci-
plines and two different approaches (Dykcik, 2001; 
Pużyński, 2015). The common subject and object 
of interest of psychiatry and special pedagogy of 
individuals with intellectual disabilities should result 
in the development of a uniform interdisciplinary 
and even transdisciplinary approach and common 
standards of conduct towards the subject and object 
of research, also taking into account the usually 
overlooked Christian personalism (Głodkowska, 
2015; Granat, 1985; Michalski, Zakrzewska, 2010; 
Salamucha, Magier, 2013). Meanwhile, these sub-
disciplines – both psychiatry and special pedagogy 
– developed in a different paradigmatic environment 
and in different academic centers. Psychiatry was 
developed primarily at medical universities and 
the Institute of Psychiatry and Neurology, whereas 
special education was developed at the pedagogical 
faculties of universities, at the Institute of Educational 
Research and, above all, at the Academy of Special 
Education (Chrzanowska, 2015; Dykcik, 2001; 
Pużyński, 2015). Psychiatry has always developed 
with the use of the clinical base of psychiatric wards 
and clinics close to the patient, while special pedagogy 

studied in academic centers is quite loosely related 
to the social practice of teaching and upbringing 
people with intellectual disabilities. It is true that 
researchers dealing with special education of people 
with intellectual disabilities have always declared 
their practical credentials and emphasized their 
own experience as teachers and educators. However, 
unlike medical universities, neither schools nor care 
and education centers, which were an integral part 
of the university, were ever created at the faculties 
of education. Psychiatric clinics have always worked 
on the basis of treatment of patients in wards and 
departments that are an integral part of these clinics 
constituting medical university facilities (Pużyński, 
2015). In the aspect of individuals with intellectual 
disabilities, psychiatry was mainly focused on the 
treatment of behavioral disorders in these people, 
while educators were primarily concerned with 
teaching and upbringing, i.e. broadly understood 
education and revalidation (Chrzanowska, 2015; 
Pużyński, 2015). Thus, the representatives of both 
scientific subdisciplines rarely worked together in 
one team dealing with people with intellectual dis-
abilities. The positions developed by representatives 
of both scientific subdisciplines differ significantly 
both in terms of conceptual system and methodo-
logical basis. It is true that scientific terminology is 
becoming nowadays more homogeneous than it used 
to be, and it is universal in character in accordance 
with the paradigm of the unity of science and the 
process of globalization of scientific achievements. 
Nevertheless, some phenomena are still defined and 
described using different concepts in different scienc-
es, or these concepts differ in their semantic scope 
and boundaries. Currently, an interesting process 
of departure of special pedagogy from biomedical 
aspects towards social constructionism is observed 
(Chrzanowska, 2015), and in psychiatry, in turn, from 
a typical biomedical approach towards community 
psychiatry embedded in the achievements of social 
sciences (Pużyński, 2015). These two tendencies 
should result in the convergence of special education 
of people with intellectual disabilities with psychi-
atry in a systemic and environmental perspective. 
The aim of the paper is to discuss the similarities 
and differences between psychiatrists and special 
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educators in the conceptualization of intellectual 
disability in the context of paradigmatic changes 
that took place in Poland with the change of the 
socio-political system after 1989.

1.	Paradigmatic evolution of 
Polish special pedagogy and 
psychology in understanding 
the phenomenon of intellectual 
disability

During the years of real communism, scientific re-
search on the pedagogical aspects of teaching and 
upbringing of people with intellectual disabilities 
was conducted within the paradigm of dialectical 
materialism with the use of quantitative methods 
typical of modernist reasoning (Wyszyńska, 1987). 
The obtained results of quantitative research were 
a set of rather disorganized findings of a contributory 
nature. Soviet special pedagogy was called defecto-
logical pedagogy, and the science of damage to the 
human body and the effects of this damage was called 
defectology (ibidem). According to such under-
standing, disability was a “defect” that needed to be 
treated or repaired. This does not mean that among 
the researchers of that time there were no figures who 
made a significant contribution to the development 
of the subdiscipline of special education. There are 
widely known works of Maria Grzegorzewska – the 
creator of Polish special pedagogy and of Bohdan 
Suchodolski have permanently entered the history of 
pedagogy (Niemierko, 2021). The works of Bolesław 
Niemierko, who implemented psychometric methods 
to construct a quantitative measurement to check 
whether the controversial experiment of Heliodor 
Muszyński in Poznań, aimed at shaping a collectively 
and Marxist-minded citizen denying individualism 
and Christian personalism established in the Polish 
centuries-old tradition (Kowolik, 2007). It should 
also be strongly emphasized that in Poland, as the 
only country remaining under Soviet domination, 
Christian and personalistic pedagogy developed in 
such academic centers as the Catholic University 
of Lublin or the Academy of Catholic Theology in 
Warsaw (Michalski, Zakrzewska, 2010; Salamucha, 

Magier, 2013). This pedagogy was the result of the 
development of Christian philosophy practiced at 
these universities in Poland by such famous figures 
as Idzi Radziszewski, Fr. Jacek Woroniecki, Sr. Zofia 
Zdybicka, Cardinal Karol Wojtyła, Fr. Mieczysław 
Krąpiec, Fr. Józef Tischner and many others (after: 
Janaczek, 1999). Unfortunately, Christian pedagogy, 
despite the significant opinion-forming position of 
the Catholic Church in Poland and the declared 
affiliation of the majority of Polish society to this 
Church or other Christian churches, did not play 
a major role in shaping contemporary pedagogi-
cal thought at Polish secular universities, which is 
why education in values was forgotten, promoting 
almost exclusively education for freedom (Michal-
ski, Zakrzewska, 2010; Salamucha, Magier, 2013). 
The departure from Marxism-Leninism induced 
a paradigmatic emptiness in Polish special education, 
which opened the science in question to the modern 
and generally post-Marxist current of postmodern 
pedagogy popular at that time in the United States 
and in secularizing Western Europe (Śliwerski, 2003). 
Among the pioneers of the postmodern approach 
in pedagogy in Poland and the “opening” of Polish 
pedagogy to paradigmatic diversity were Tomasz 
Szkudlarek (1993), Zbyszko Melosik (2007), Bo-
gusław Śliwerski (Szkudlarek, Śliwerski, 2009). Sz-
kudlarek brought from the USA a “fresh breeze” of 
postmodern pedagogy, different from the outdated 
and discredited pedagogy of real socialism and com-
pletely incompatible with the Polish tradition of the 
pedagogy of values. Special pedagpgy also adopted 
postmodern thinking as the basis around which 
knowledge in the field of “modern” understanding 
of the phenomenon of disability began to be built 
anew (Krause, 2017, 2019). As has been mentioned 
many times, in Poland, in parallel with special ped-
agogy understood in the spirit of postmodernism, 
personalistic special pedagogy has been developing 
since the communist era at the Catholic University 
of Lublin and at the Academy of Catholic Theology 
– now the Cardinal Stefan Wyszyński University 
in Warsaw, referring to the pedagogy of Kazimierz 
Twardowski (Michalski, Zakrzewska, 2010; Salamu-
cha, Magier, 2013; Traczykowski, 2016). A glorious 
realization of personalistic pedagogy in Poland is 
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the development of a typhlopedagogical center in 
Laski near Warsaw – the Róża Czacka School and 
Educational Center for Blind Children (Czacka, 
Stabińska, 1990). Unfortunately, university centers 
dealing with special education in Poland have not 
taken advantage of the opportunity to implement 
these original Polish achievements into the general 
pedagogical discourse in the university environment. 
A one-sided, postmodern approach to the phenom-
enon of disability in Polish special education was 
introduced in parallel at individual universities where 
there were scientific centers dealing with disability, 
including intellectual disability. Postmodern thinking 
is alien to the Polish tradition just as the philosophy 
of dialectical materialism in the Soviet distortion. 
The postmodern paradigmatic shift of Polish special 
education in university centers was verbalized and 
systematized by Amadeusz Krause, which allowed 
Polish postmodern special education to build its 
“identity” quite far from the social practice of the 
profession of a special educator. A coherent termi-
nological grid for the understanding of disability 
based on the conceptual system of postmodernism 
has been developed (Krause, 2017, 2019). Amadeusz 
Krause (2010) formulated the so-called humanistic 
paradigm of special education consisting of four 
micro-paradigms. These are:

	· the social micro-paradigm of disability – which 
captures the phenomenon of disability as a social 
construct,

	· the micro-paradigm of normalization postulating 
the normalization of the social environment 
of a person with disabilities as a goal of special 
education, opposing the forced normalization 
of people with disabilities to the able-bodied 
majority,

	· the emancipatory micro-paradigm indicating 
the need for the emancipation of people with 
disabilities and a shift from excessive focus on 
medical and therapeutic procedures in favor of 
participation in social life,

	· the qualitative, i.e. interpretative microparadigm, 
postulating the departure of special education 
from quantitative research in favor of qualitative 
research and in favor of reflection on contexts, 

discourses, narratives and paradigms, as well as 
the relativization of all scientific concepts in 
the field of pedagogy (Żyta, Ćwirynkało, 2013; 
Krause, 2017; Krause, 2019). 

From the psychiatrist’s point of view, the departure 
of special education from medical contexts may raise 
concerns, especially since significant people in Polish 
pedagogy, such as Zbyszko Melosik or Amadeusz 
Krause, sharply criticize undertaking research in 
the field of special education in any medical context 
(Żyta, Ćwirynkało, 2013; Krause, 2017; Krause, 
2019; Melosik, 2017; Melosik, Szkudlarek, 2009). 
These professors often refer to anti-psychiatrists and 
postmodern thinkers, such as Fritjow Capra (1987), 
Eric Parens (2013), or Petr Skrabanek (1990, 1994). 
The latter Irish researcher of Czech origin criticizes 
the obsessive fixation of modern man on “super 
health”, the maximum prolongation of life at all costs, 
the compulsion of all members of society to achieve 
the ideals of good health. Skrabanek negated the 
legitimacy of the combat against nicotine addiction, 
obesity, excessive alcohol and drug consumption, 
or obsessive health promotion. This controversial 
researcher and thinker found totalitarian tenden-
cies in the health promotion policy. He noticed 
excessive interference of the state with the freedom 
of individuals to choose their preferred lifestyle and 
care for their own health (Skrabanek, 1990, 1994). 
Also in Poland, Krause and Melosik, as well as their 
numerous supporters and imitators (e.g. Ćwirynkało), 
use a similar narrative of pathological medicalization 
and pharmacologization of the society. They distance 
themselves from the modernist, evidence-based 
Cartesian medical model, proposing and glorifying 
the postmodern discourse of flickering meanings, 
lack of the central point, relativism of the norms, 
and transculturalism (Melosik, 2017; Melosik, Sz-
kudlarek, 2009; Żyta, Ćwirynkało, 2013; Krause, 
2010). Such an understanding of special pedago-
gy was a significant change at Polish universities 
dealing with education in the broadest sense at the 
beginning of the 21st century. Every breakthrough, 
every scientific revolution becomes sterile over time, 
if it is not accompanied by critical thinking and 
verification based on the social practice of the pro-
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fession of special education teacher and the results 
of research. Unfortunately, the postmodern model 
of understanding the phenomenon of disability has 
been consolidated thanks to systematic support for 
like-minded people and a lack of empirical research 
performed on large groups.

The negation of the biomedical aspects of any type 
of disability, and intellectual disability in particular, 
leads to absurdities and aporetic contradictions. An ef-
fort has been made not to notice that at the source of 
every type of disability there is a medical problem and 
it is always the “center” of that disability. Pedagogy 
is “special” precisely because it deals with medical 
problems and their social consequences, such as stig-
matization, exclusion, discrimination and many others. 
The postulated separation of pedagogy from medical 
problems also negates the need for the existence of 
special education itself (Krause, 2010; Melosik, 2017; 
Melosik, Szkudlarek, 2009; Żyta, Ćwirynkało, 2013). 
Thus, a paradox arises – the phenomenon defining 
a particular science is negated by that science at the 
same time. It should be remembered that the concept 
of disability originated at the intersection of medical 
and social sciences, and is understood as a cause-and-
effect sequence from biological damage to its social 
and cultural consequences for the individual suffering 
from such biological damage (Kołątaj et al., 2023; 
Linden, 2017). Meanwhile, contemporary special 
educators, postulating the “de-medicalization” and 
“de-biologization” of the phenomenon of disability, 
including intellectual disability, turn only to the social 
aspects of the existence of this phenomenon (Krause, 
2010; Melosik, 2017; Melosik, Szkudlarek, 2009; 
Żyta, Ćwirynkało, 2013). These authors emphasize 
that any type of disability, including intellectual disa-
bility, is not a biological aspect, but primarily a social 
and sociological one. Unfortunately, as practicing 
educators working with people affected by some type 
of disability know, the axial problems of these people 
are always medical problems. An attempt to deny this 
fact in any way is, unfortunately, a one-sided approach 
or even a scientific distortion. After all, no one denies 
the social aspects of the disability construct, but their 
“forced” separation from the biological aspect is, in 
our opinion, a dangerous half-truth that blurs what 
is important and peripheral issues.

In his monograph entitled Paradigms of Special 
Education, Amadeusz Krause (2010) deftly summa-
rized what was happening at the beginning of the 
21st century in Polish special pedagogy. It should 
be remembered that he is neither the creator of the 
postmodern trend in Polish special pedagogy, nor is 
he the only author of conceptual publications devoted 
to disability understood in this way. It should be 
emphasized here that the work of many researchers 
with a rich literary output and various orientations 
of research have contributed to the development 
of the humanistic paradigm of special pedagogy. 
In terms of intellectual disability, these were publi-
cations by such authors as Beata Cytowska (2012), 
Iwona Chrzanowska (2015), Katarzyna Ćwirynkało 
(Ćwirynkało, Kossakowski, Żywanowska, 2013; 
Żyta, Ćwirynkało, 2013), Władysław Dykcik (2001), 
Zenon Gajdzica (2007), Remigiusz Kijak (2013), 
Czesław Kossakowski (Kossakowski, Krause, Żyta, 
2007), Barbara Marcinkowska (2016), Jan Pańczyk 
(1989), Janina Wyczesany (2009), Agnieszka Żyta 
(Żyta, Ćwirynkało, 2013; Kossakowski, Krause, 
Żyta, 2007), Teresa Żółkowska (2004), Hanna 
Żuraw (Żuraw, Ploch, 2019) and many others, not 
mentioned here. Amadeusz Krause skillfully sum-
marized and exposed postmodern tendencies in 
Polish special pedagogy, formulating the discussed 
humanistic paradigm of special pedagogy based on 
analogous summaries concerning special education of 
the German-speaking area (Parys, Olszewski, 2013; 
Żyta, Ćwirynkało, 2013; Krause, 2017). Therefore, 
he was not their conceptual creator, although he was 
the only one who formulated and described them in 
a well-known monograph published by the Impuls 
Publishing House (Krause, 2010). 

The question should be asked how this paradig-
matic shift in the context of intellectual disability 
should be assessed fifteen years after the publication of 
Amadeusz Krause’s monograph (2010). This change 
has undoubtedly contributed to the social emancipa-
tion of people with intellectual disabilities and their 
exit from the “ghetto”, from a separate and hermetic 
reserve of public space aimed at isolation of this group 
of people from the mainstream of social participa-
tion. It has prepared individuals with disabilities for 
“freedom” but not for education in the context of 
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values and for values (Frankl, 2023). Postmodern 
destruction and multi-version narratives will not 
replace education in values and will not give meaning 
to the life of a person with a disability. At this point, 
it is necessary to consider whether this emancipation 
is only the merit of academic special pedagogy? 
Probably not only – also the fact of Polish accession 
to the European Union and grassroots initiatives of 
the community of people with intellectual disabilities 
themselves have contributed to the normalization of 
the social environment of this group. Perhaps Polish 
academic special pedagogy captured and codified 
these processes in the form of theoretical disserta-
tions at the right time, but it was not their driving 
force and the main cause of change (Magier, 2021). 
An important part in emancipation was also the 
influence of social teaching of the Catholic Church, 
the development of modern medicine, including 
community psychiatry, as well as political activities 
(Pietras et al., 2025). The problem is open and diffi-
cult to resolve, because paradigmatic changes in the 
thinking of theorists and social initiatives of the third 
sector have interacted and occurred in parallel, often 
in a chaotic and unpredictable way. Therefore, the 
process of crystallization of the humanistic paradigm 
of special education was more circular than linear in 
character, more concerned the academic community 
than the practice of social work with a person with 
disabilities (ibidem). However, this thesis requires 
deeper analyses and a certain time distance in order 
to formulate a well-documented factual assessment 
and a balanced judgment (ibidem).

The focus of the community of special educators 
almost exclusively on qualitative research has become 
a limitation of contemporary special pedagogy in 
Poland over time. The almost complete lack of quan-
titative research has marginalized the importance of 
publications in the field of Polish special pedagogy in 
the global trend of research on disability, including 
intellectual disability (Pietras et al., 2025). Polish 
academic centers dealing with special pedagogy are 
not visible in the world’s leading journals with a high 
Impact Factor (in the field of educational sciences). 
The publications of Polish researchers are known 

1	 The analysis was based on the Pubmed database. 

only locally, in the community of Polish university 
teachers. The achievements of Polish special educators 
are not present in the global circulation of scientific 
information. There are few Polish authors publish-
ing their works in international journals. This fact 
strongly marginalizes Polish special pedagogy, in-
cluding special education for people with intellectual 
disabilities, giving it a local and peripheral character, 
far from the mainstream of global research in the 
field of education (ibidem). There are certainly also 
a few exceptions. Among special educators dealing 
with intellectual disabilities, there are only single 
authors who publish in English-language journals 
with the Impact Factor index: Beata Cytowska – one 
publication (Cytowska, Zierkiewicz, 2020), Joanna 
Smogorzewska and Grzegorz Szumski – 11 publi-
cations (Smogorzewska et al., 2022; Smogorzewska 
et al., 2024), Małgorzata Sekułowicz (Sobieski et 
al., 2022) – 5 papers, including one concerning 
people with intellectual disabilities1. There is also 
a small number of works concerning special educa-
tion devoted to issues other than special pedagogy 
of intellectual disability. The papers by Jacek Pyżalski 
and Piotr Plichta – 16 works devoted to cyberbul-
lying – are also noteworthy. Publications written by 
educators and published in journals with an impact 
factor usually contain reliable quantitative analyses, 
or validation of psychometric tools, which is criti-
cized by the Polish special educators community 
in accordance with the doctrine of the interpretive 
microparadigm (Żyta, Ćwirynkało, 2013). They do 
not contain quasi-philosophical analyses of para-
digms, discourses, contexts, meanings and narratives. 
Therefore, these works are not from the mainstream 
of considerations of contemporary special pedagogy 
in academic centers in Poland. However, there are 
relatively few such papers compared to the number 
of works published by psychiatrists. For example, 
Janusz Rybakowski published (from 2000 to 2025) 
over 350 papers in journals with an impact factor. 
The disproportion in the number of works between 
the pedagogues and psychiatrists is noteworthy and 
worth considering. It should also be remembered 
that Janusz Rybakowski, as well as other psychiatrists 
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publishing in international scientific journals, also 
publish, like Polish special educators, in Polish-lan-
guage periodicals and monographs not included in 
the Philadelphia list. 

It is also puzzling why Polish special educators do 
not publish joint papers in the field of research on 
intellectual disability with Polish psychologists and 
psychiatrists. Both Polish psychiatry and psychology 
are focused on empirical and psychometric research 
(Citlak, 2023). Such a position does not fit into the 
interpretive paradigm of special pedagogy. Special 
pedagogy focused on qualitative research stands in 
opposition to psychometric research and the meas-
urement of such constructs as intelligence or adapt-
ability. Quantitative measurement of the intelligence 
quotient (IQ) and adaptability is a prerequisite for 
definition and diagnosis of intellectual disability 
and determination of the degree of its severity, as 
well as the resources and limitations of the subject. 
Psychometric methods of measuring intelligence 
are treated by special educators as a manifestation 
of population “segregation” and discrimination, 
which has been emphasized repeatedly by Amadeusz 
Krause (2010). Meanwhile, psychometric measure-
ment of intelligence is a basic research tool both 
in clinical psychology and in psychological and 
pedagogical counselling centers adjudicating on 
special educational needs for schools and educational 
centers (Strelau, 2014). In Poland, many different 
psychometric tools have been adopted to work in 
psychological and pedagogical counselling centers, 
including the Wechsler test for adults and children 
(ibidem). It should be noted that Polish research on 
temperament is an important achievement of world 
psychology (ibidem). It does not depend on the meas-
urement process itself, but on the non-substantive 
intentions of the researchers whether psychometric 
measurement serves to segregate and discriminate, 
or to determine the subject’s resources. A metaphor 
about the use of nuclear energy comes to mind here. 
Used well, it can serve for environmentally friendly 
electricity production and isotopic diagnostics of 
cancer, but in the wrong hands it can contribute to 
the outbreak of nuclear war and genocide. Likewise, 
psychometric measurements can also be used for 
socially unacceptable purposes, such as segregation, 

discrimination or stigmatization. This does not mean 
that psychometrics should not be developed for 
pro-social purposes, just because these tests can 
be used to discriminate against a certain group of 
people. Psychology and pedagogy are to serve the 
human being, which psychological and pedagogical 
counselling centers have successfully implemented in 
Poland (Pietras et al., 2025). They employ practicing 
psychologists and special educators – at a considerable 
distance from academic centers dealing with special 
education, including special pedagogy for people with 
intellectual disabilities. Meanwhile, in academic edu-
cation, analyses of discourses, meanings, contexts and 
paradigms are developed at the expense of practical 
and methodological knowledge. It is true, as rightly 
noted by Amadeusz Krause, that textbooks in the 
field of knowledge and practical skills emphasize the 
subjectivity and autonomy of people with intellectual 
disabilities to too little extent, they are of a technical 
nature, not obligatory (Krause, 2013). The author 
rightly remarks that students learn in lectures what 
modern humanistic pedagogy is, taking into account 
the subjectivity and emancipation of people with in-
tellectual disabilities, while in practical training they 
get acquainted with working methods that take into 
account this emancipation and subjectivity to a small 
extent (ibidem). However, it should be remembered 
that methodological reflection, otherwise important 
and necessary, will not replace practical learning of 
methods of work with a person with intellectual 
disabilities and will not solve difficult problems 
that educators encounter in their professional work. 
They sometimes have to face such difficult problems 
occurring in their charges as aggression, agitation, 
epileptic seizures or fecal or urinary incontinence. 
Learning paradigms, contexts and discourses is no 
substitute for practical guidance on what to do in 
a specific situation of working with a person with 
an intellectual disability. This can be considered as 
a shallowness and trivialization of theoretical ped-
agogy, but it is precisely such problems that special 
educators who work with people with significand 
and profound intellectual disabilities sometimes 
encounter in their everyday work. Therefore, it is an 
important task to construct a study program in the 
field of special education preparing for the profes-

88 |  Quarterly Journal Fides et Ratio 66(2)2026

T. Pietras, G. Opielak, K. Sipowicz



sion in such a way as to teach the pedagogue special 
respect for the autonomy of people with intellectual 
disabilities at every stage of practical work, taking 
into account their subjectivity and avoiding forced 
normalization in the spirit of the neoliberal cult of 
effectiveness and efficiency. Such a corporate attitude 
towards efficiency and effectiveness is criticized both 
by postmodern Polish special education and by the 
currents of personalistic pedagogy (Krause, 2017).

Polish academic psychology of people with in-
tellectual disabilities developed from the Soviet 
so-called “defectological psychology”, which was 
then a subdiscipline of general psychology (Vašek, 
2003; Wyszyńska, 1987). The term “defect”, common 
in the psychology of post-Soviet countries, raised 
reservations among Polish psychologists from the 
beginning, because it is objectifying and stigmatiz-
ing when used to refer to a person. Currently, the 
term “revalidation psychology” is used, avoiding the 
stigmatizing word “defect” (Kowalik, 2018). Polish 
contemporary psychology has remained faithful 
to the tradition of psychological experiments and 
psychometric research (Strelau, 2014). It is not as 
radical in the emancipatory context as contempo-
rary Polish special pedagogy. The development of 
Polish psychology took place rather evolutionarily, 
without a major paradigmatic revolution. Currently, 
psychology adopts a biopsychosocial model of un-
derstanding the phenomenon of disability, taking 
into account equally the biological, psychological 
and social aspects (Sęk, 2001). Polish psychology 
can boast of a perfectly prepared standardization of 
the Dawid Wechsler’s intelligence measurement test, 
in the versions both for adults and children, and the 
standardization of many psychometric tools necessary 
in the diagnosis of a child with disabilities, including 
intellectual disability (Strelau, 2014).

2.	Paradigmatic evolution of Polish 
psychiatry in the understanding 
of the phenomenon of 
intellectual disability

Let us consider the evolution that Polish psychiatry 
has undergone from the times of communism to the 
present. Unlike social sciences, Polish psychiatry in 
Soviet times was still present in English-language 
journals and functioned in the global circulation of 
scientific information (Pużyński, 2015; Rybakowski, 
2004). It also resisted Sovietization and its use for 
political purposes, as was the case in the USSR and in 
some Eastern Bloc countries. Although the Institute 
of Psychiatry and Neurology established in Poland 
was created on the Soviet model, this institution 
contributed to the development of modern psy-
chiatry with a pro-Western attitude. Already in the 
1970s, psychotherapy and humanistic psychiatry, 
not based on the dialectical materialism in force at 
that time, developed within the walls of the Institute 
( Jankowski, 1994). After the political change, more 
and more Polish psychiatrists published in journals 
from the JCR list, and the achievements of such schol-
ars as Janusz Rybakowski and Stanisław Pużyński are 
known and recognized in the world (Kornaj, 2023; 
Rybakowski, 2004). Two key Polish journals devoted 
to psychiatry: Psychiatria Polska [Polish Psychiatry]
edited by Dominika Dudek and Postępy Psychiatrii 
i Neurologii [Advances in Psychiatry and Neurology] 
edited by Łukasz Mokros currently have an Impact 
Factor, which cannot be said about periodicals in 
the field of special pedagogy published in Poland. 
This means that the achievements of Polish psychi-
atry function in the global circulation of scientific 
information (Kornaj, 2023; Rybakowski, 2004).

The achievements of Polish special pedagogy, 
unlike psychiatry, are almost exclusively known lo-
cally in Poland and to a small extent in neighboring 
countries such as the Czech Republic, Slovakia, 
Ukraine (Dycht, 2006; Pietras et al., 2025). Polish 
psychiatry, like special pedagogy, has evolved from 
biomedical research to social research and envi-
ronmental psychiatry (Rybakowski, 2004). Unlike 
pedagogy, the area of interest of psychiatry has been 
expanded to include social and humanistic aspects 
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without neglecting biomedical research (Pietras et 
al., 2025). This process was evolutionary, not revo-
lutionary, as in the case of special pedagogy. Polish 
psychiatry also changed its attitude towards people 
with intellectual disabilities in an evolutionary way 
(Bilikiewicz, 1960; Pietras et al., 2025; Sipowicz et 
al., 2015). This is evidenced by the terminology used 
in psychiatry and its evolution. A psychiatry text-
book published in 1960, edited by the distinguished 
researcher and physician Tadeusz Bilikiewicz, used 
such terms as imbecility, stupidity, idiocy, cretinism 
and foolishness to describe people with intellectual 
disabilities (Bilikiewicz, 1960; Pietras et al., 2025; 
Sipowicz et al., 2015). The terms mentioned have 
become vulgarisms in modern times, due to their 
stigmatizing character and the change in the scope 
of the semantic emotional sign from indifferent to 
extremely negative. The use of these terms for people 
with intellectual disabilities is now considered to be 
offensive to human dignity and vulgar. The image of 
a person with an intellectual disability in the textbook 
edited by Bilikiewicz was very negative, the authors 
warned against the “unpredictability”, “ingratitude”, 
“aggressiveness” and “sexual debauchery” of people 
with a low IQ (Bilikiewicz, 1960; Pietras et al., 2025; 
Sipowicz et al., 2015). They were considered to be 
“mean”, “debauched”, and “ungrateful” to their car-
egivers. It was not until the 1970s that the much more 
neutral term “mental retardation” began to be used, 
and the understanding of the essence of intellectual 
disability became more supportive of this group. 
The term “mental retardation” is also included in the 
international ICD-10 classification. It is still a term 
in force in Poland. The term “mental retardation” was 
initially emotionally neutral as compared to words 
such as stupidity, idiocy, imbecility, foolishness, and 
cretinism. Over time, this term also became slightly 
stigmatizing and unacceptable to the community of 
people with intellectual disabilities. In the second 
decade of the 21st century, the term “intellectual 
disability” began to be used in psychiatry. That was 
largely due to a monograph on intellectual disability 
published by the Continuo publishing house, edit-
ed by Kinga Bobińska, Tadeusz Pietras and Piotr 
Gałecki (Bobińska et al., 2012). In this monograph, 
the chapters devoted to the pedagogy of people with 

intellectual disabilities were far from an extremely 
postmodern understanding of intellectual disability, 
and also took into account other perspectives of 
understanding this phenomenon. This was criti-
cized by the pedagogical community (Krause, 2017). 
Despite the criticism, this monograph is the only 
comprehensive study of issues related to intellectual 
disability present on the Polish publishing market in 
the years 2012-2025 (Bobińska et al., 2012). It should 
probably be expected that the community of special 
educators will one day be tempted to write a new 
monograph in the spirit of glorified postmodern 
inclusion, with an invitation to Polish psychologists 
and psychiatrists to cooperate. However, criticism 
will not replace creative work, and on the Polish 
publishing market there are currently no significant 
comprehensive monographs on intellectual disability 
reflecting “modern” thinking of the educators. Thus, 
students do not have textbooks for learning special 
pedagogy for people with intellectual disabilities, 
with the exception of the textbook by Bobińska, 
Pietras and Gałecki, criticized by Amadeusz Krause. 
In the ICD-11 classification, the term “intellectual 
disability” is to be replaced by the term “intellectual 
development disorder”, which is considered to be 
much less stigmatizing than the term intellectual 
disability. The importance of research on intellectual 
disability for psychiatry is evidenced by the fact that 
the Polish Psychiatric Association established the 
Scientific Section of Mental Disorders in Patients 
with Intellectual Disabilities.

Polish community psychiatry has developed as 
a Hegelian synthesis of traditional biological psy-
chiatry with selected postulates of antipsychiatry 
(Depukat, 2020). The assumption of community 
psychiatry is the therapy of the patient in his social 
environment, with as little participation as possible 
of a total institution in Goffman’s understanding, 
which is a psychiatric hospital. Isolation in a psy-
chiatric hospital triggers the so-called syndrome 
of erroneous adaptation to a total institution in 
the patient (Depukat, 2020; Thornicroft, Tansella, 
2010). Treatment of the patient and revalidation of 
the patient’s social skills in the conditions of hospital 
isolation is either impossible or not very effective, as it 
bears little resemblance to the environment in which 
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the patient will live. According to the assumptions of 
community psychiatry, the patient should recover in 
his or her social environment, which facilitates the 
return from the disease to normal functioning in own 
environment (Sipowicz, Pietras, 2017). In addition, 
many non-psychotic mental disorders have begun 
to be treated not as a disorder, but as a manifesta-
tion of the so-called neuroatypicality, understood 
as a different organization of the structure of the 
psyche of minorities from the organization of the 
psyche of the majority (ibidem). The construct of 
the neuroatypical minority is opposed to the nor-
motypical majority (ibidem). Neuroatypical people 
include people with intellectual disabilities, general 
developmental disorders, people with attention deficit 
hyperactivity disorder (ADHD). Neuroatypicality 
is understood as the result of the neural network 
of the central nervous system that is different from 
most organizations and associated with it different 
cognitive, emotional and behavioral functioning. 
Neuroatypicality includes also such phenomena as 
left-handedness, sensory hypersensitivity, and special 
abilities. By including intellectual disability in the 
set of phenomena considered to be a manifestation 
of neuroatypicality, the stigma of mental disorder 
and the stigma of segregation and discrimination in 
this group of people are partially removed (ibidem).

It is difficult to identify unambiguously the found-
ers of community psychiatry in Poland, which, like 
the postmodern and personalistic understanding of 
special pedagogy, contributed to the normalization 
of the environment of people with mental disorders, 
including people with intellectual disabilities. Environ-
mental psychiatry has developed in two ways – both 
on the initiative of people with mental disorders and 
their families, and by the well-thought-out action of 
modern-thinking psychiatrists. Foundations, associ-
ations and informal groups dealing with people with 
mental disorders began to develop in Poland already 
at the end of the communist era. These were often 
grassroots initiatives, stemming from the social activity 
of citizens. Among the many names of people who 
have contributed to the development of community 
psychiatry, the following should certainly be men-
tioned: Jacek Wciórka, Andrzej Cechnicki, Joanna 
Meder, Maria Załuska, Marek Balicki, Anna Depukat, 

Beata Galińska-Skok, Joanna Krzyżanowska-Zbucka, 
Edwarda Patura, Agnieszka Niedźwiedzka, Bożenna 
Piotrowicz (Cechniki, Wciórka, 2025). We are aware 
of the fact that there are many more people of merit 
for community psychiatry and it is impossible to list 
all of them in the paper. Among the non-governmen-
tal organizations meritorious for the development 
of community psychiatry, we should mention the 
Society of Friends of the Disabled in Łódź, the Polish 
Association for People with Intellectual Disabilities, 
the eFkropka Foundation, the Association for the 
Development of Psychiatry and Community Care 
and many others. In contemporary Polish commu-
nity psychiatry, a conceptual system describing the 
specific phenomena has developed, quite similar to 
the conceptual system developed in special pedagogy 
(Prot-Klinger, 2013). The partially independent de-
velopment of both scientific subdisciplines – special 
pedagogy and community psychiatry – is evidenced 
by certain differences in terminology. For example: 
the term multiple disability, commonly used in pub-
lications in the field of pedagogy is replaced by the 
term co-morbidity in psychiatric literature.

Special educators rarely participate in conferences 
organized by psychiatrists. Similarly, at scientific 
conferences in the field of special pedagogy, there 
are usually no representatives of the psychiatric com-
munity. The exceptions here are psychiatrists such 
as Tadeusz Pietras, Krzysztof Krysta, Aleksandra 
Lewandowska, who often participate in conferenc-
es organized by educators. This indicates a lack of 
exchange of ideas between the two discussed com-
munities, despite the fact that cooperation, mutual 
openness and interdisciplinarity are widely declared.

Conclusions

A comparison of the path from stigmatization and 
exclusion to the integration and inclusion of Polish 
special pedagogy and Polish psychiatry allows to 
draw the following conclusions:

1.	 Polish special education of subjects with intellec-
tual disabilities has adopted a postmodern model 
of conceptualization of basic scientific problems 
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summarized by Amadeusz Krause in the form of 
a humanistic paradigm of special pedagogy. In this 
model, qualitative research is preferred, hence the 
lack of representation of Polish special pedagogy 
of people with intellectual disabilities in the world 
literature. The paradigmatic shift that took place 
at the beginning of the 21st century in special 
education was creative and revolutionary, but at 
the moment it has become a factor limiting the 
development of this subdiscipline of pedagogy 
due to the lack of openness to other perspectives, 
such as contemporary community psychiatry or 
the personalistic trend aimed at educating in the 
value of the human person.

2.	 Polish psychiatry, like special pedagogy, has also 
undergone a paradigmatic shift from typically 
biological psychiatry to humanistic, environmental 
and social psychiatry. Unlike special education in 
Poland, psychiatry has not given up either the pri-
ority of quantitative over qualitative research, or its 
reference to the biological aspects of the genesis of 
mental disorders. The results of empirical research 
conducted by Polish psychiatrists are noticeable 
in the international literature, in contrast to the 
achievements of Polish special pedagogy, known 
almost exclusively locally at Polish universities.

References

Bilikiewicz, T. (Ed.). (1960). Psychiatria kliniczna [Clinical psy-
chiatry] (2nd expanded ed.). Warszawa: Państwowy Zakład 
Wydawnictw Lekarskich.

Bobińska, K., Pietras, T., & Gałecki, P. (Eds.). (2012). Niepełno-
sprawność intelektualna: Etiopatogeneza, epidemiologia, 
diagnoza, terapia [Intellectual disability: Etiopathogenesis, 
epidemiology, diagnosis, and therapy]. Wrocław: Wydaw-
nictwo Continuo.

Capra, F. (1987). Punkt zwrotny [The turning point] (E. Woy-
dyłło, Trans.). Warszawa: Państwowy Instytut Wydawniczy. 
(Original work published 1982, as The Turning Point: Science, 
Society, and the Rising Culture)

Cechnicki, A., & Wciórka, J. (Eds.). (2025). Psychiatria środowi-
skowa [Community psychiatry]. Warszawa: Wydawnictwo 
Lekarskie PZWL.

Chrzanowska, I. (2015). Pedagogika specjalna. Od tradycji 
do współczesności [Special education: From tradition to 
modernity]. Kraków: Oficyna Wydawnicza Impuls.

Citlak, A. (2023). Psychology of the Lvov-Warsaw School and 
the shape of postcommunist Polish psychology (unfin-
ished dialog with Brentanian tradition). Journal of the 
History of the Behavioral Sciences, 59(1), 20–30. https://
doi.org/10.1002/jhbs.22234

Cytowska, B. (2012). Trudne drogi adaptacji. Wątki emancypacyj-
ne w analizie sytuacji dorosłych osób z niepełnosprawnością 
intelektualną we współczesnym społeczeństwie polskim 
[Difficult paths of adaptation: Emancipatory themes in 
the analysis of the situation of adults with intellectual dis-
abilities in contemporary Polish society]. Kraków: Oficyna 
Wydawnicza Impuls.

Cytowska, B., & Zierkiewicz, E. (2020). Conversations about 
health: Sharing the personal experiences of women with 
intellectual disabilities. Journal of Applied Research in Intel-
lectual Disabilities, 33(5), 962–975. https://doi.org/10.1111/
jar.12718

Czacka, R., & Stabińska, J. (1990). Matka Elżbieta Róża Czacka. 
Wybór pism Matki Elżbiety Czackiej [Mother Elżbieta Róża 
Czacka: Selected writings of Mother Elżbieta Czacka] (2nd 
expanded ed.). Laski: Zgromadzenie Sióstr Franciszkanek 
Służebnic Krzyża.

Ćwirynkało, K., Kossakowski, C., & Żywanowska, A. (Eds.). 
(2013). Kierunki rozwoju pedagogiki specjalnej [Directions 
of development in special education]. Kraków: Oficyna 
Wydawnicza Impuls.

Depukat, A. (2020). Optymalizacja modelu organizacji świad-
czeń psychiatrycznych dla województwa [Optimization 
of the model of organization of psychiatric services for 
a province] (Doctoral dissertation). Uniwersytet Medyczny 
im. Piastów Śląskich. Wrocław: Poland. 

Dycht, M. (2006). Rozwój polskiej pedagogiki specjalnej w świe-
tle dokonań jej twórców [The development of Polish special 
education in light of the achievements of its founders]. 
Warszawa: Wydawnictwo Uniwersytetu Kardynała Stefana 
Wyszyńskiego.

Dykcik, W. (2001). Wprowadzenie w przedmiot pedagogiki 
specjalnej jako nauki [Introduction to special education 
as a scientific discipline]. In W. Dykcik (Ed.), Pedagogika 
specjalna (pp. 13–62). Poznań: Wydawnictwo Naukowe 
Uniwersytetu im. Adama Mickiewicza.

Frankl, V. E. (2023). Życie z sensem. Autobiografia [A life worth 
living: Autobiography] (M. Chojnacki. Trans.). Kraków: 
Wydawnictwo WAM. (Original work published 1995 as 
Was nicht in meinen Büchern steht. Lebenserinnerungen)

Gajdzica, Z. (2007). Edukacyjne konteksty bezradności społecz-
nej osób z lekkim upośledzeniem umysłowym [Educational 
contexts of social helplessness among persons with mild 
intellectual disability]. Katowice: Wydawnictwo Uniwer-
sytetu Śląskiego.

Głodkowska, J. (Ed.). (2015). Personalistyczne ujęcie fenomenu 
niepełnosprawności [A personalist approach to the phe-
nomenon of disability]. Warszawa: Wydawnictwo Akademia 
Pedagogiki Specjalnej.

Granat, W. (1985). Personalizm chrześcijański. Teologia osoby 
ludzkiej [Christian personalism: Theology of the human 
person]. Poznań: Księgarnia Św. Wojciecha.

Kołłątaj, W. P., Kołłątaj, B., Cipora, E., Sygit, K., & Karwat, I. D. 
(2023). Relationship between the components of disability 
definition and the effectiveness of rehabilitation measures 
as a process. Annals of Agricultural and Environmental Medi-
cine, 30(4), 595–601. https://doi.org/10.26444/aaem/177341

92 |  Quarterly Journal Fides et Ratio 66(2)2026

T. Pietras, G. Opielak, K. Sipowicz

https://doi.org/10.1002/jhbs.22234
https://doi.org/10.1002/jhbs.22234
https://doi.org/10.1111/jar.12718
https://doi.org/10.1111/jar.12718
https://doi.org/10.26444/aaem/177341


Janaczek, S. (1999). Filozofia na KUL-u. Nurty. Osoby. Idee [Phi-
losophy at the Catholic University of Lublin: Currents, 
people, ideas]. Lublin: Wydawnictwo KUL.

Jankowski, K. (1994). Od psychiatrii biologicznej do humanistycz-
nej… dwadzieścia lat później [From biological psychiatry 
to humanistic psychiatry… twenty years later]. Warszawa: 
Jacek Santorski & Co Agencja Wydawnicza.

Kosakowski, C., Krause, A., & Żyta, A. (Eds.). (2007). Osoba 
z niepełnosprawnością w systemie rehabilitacji, edukacji 
i wsparcia społecznego [A person with disability in the 
system of rehabilitation, education, and social support]. 
Olsztyn: Wydawnictwo Uniwersytetu Warmińsko-Ma-
zurskiego.

Kornaj, J. (2023). Approaching Polish madness: Concepts and 
treatment of psychosis in Polish psychiatry of the inter-war 
period. History of Psychiatry, 34(4), 397–416. https://doi.
org/10.1177/0957154X231187118

Kowalik, S. (2018). Stosowana psychologia rehabilitacji [Applied 
rehabilitation psychology]. Warszawa: Wydawnictwo 
Naukowe Scholar.

Kowolik, P. (2007). Prof. zw. dr hab. Heliodor Muszyński – 
pedagog, metodolog i twórca teleologii wychowania 
[Professor Heliodor Muszyński: Educator, methodologist, 
and creator of the teleology of education]. Nauczyciel 
i Szkoła, 1–2(34–35), 277–283.

Krause, A. (2010). Współczesne paradygmaty pedagogiki spe-
cjalnej [Contemporary paradigms of special education]. 
Kraków: Oficyna Wydawnicza Impuls.

Krause, A. (2013). Teoretyczne inspiracje pedagogiki specjalnej 
– pedagogika emancypacyjna [Theoretical inspirations 
of special education: Emancipatory pedagogy]. Studia 
Edukacyjne, 28, 7–16.

Krause, A. (2017). Budowanie wiedzy w pedagogice specjalnej 
[Building knowledge in special education]. Niepełnospraw-
ność. Dyskursy Pedagogiki Specjalnej, 27, 13–23.

Linden M. (2017). Definition and Assessment of Disability in 
Mental Disorders under the Perspective of the International 
Classification of Functioning Disability and Health (ICF). 
Behavioral Sciences & the Law, 35(2), 124–134. https://doi.
org/10.1002/bsl.2283

Magier, P. (2021). Metateoria pedagogiki chrześcijańskiej 
[Metatheory of Christian pedagogy]. Lublin: Towarzystwo 
Naukowe Katolickiego Uniwersytetu Lubelskiego.

Marcinkowska, B. (2016). Sprzężona niepełnosprawność – pró-
ba analizy fenomenu [Multiple disability: An attempt to 
analyze the phenomenon]. Niepełnosprawność. Dyskursy 
Pedagogiki Specjalnej, 21, 9–19.

Melosik, Z. (2007). Teoria i praktyka edukacji wielokulturowej 
[Theory and practice of multicultural education]. Kraków: 
Oficyna Wydawnicza Impuls.

Melosik, Z. (2017). Dyskursy medykalizacji i farmakologizacji: 
Rekonstrukcje tożsamości człowieka [Discourses of medical-
ization and pharmacologization: Reconstructions of human 
identity]. Przegląd Badań Edukacyjnych, 25(2), 123–136.

Melosik, Z., & Szkudlarek, T. (2009). Kultura, tożsamość i eduka-
cja – migotanie znaczeń [Culture, identity, and education: 
Flickering meanings]. Kraków: Oficyna Wydawnicza Impuls.

Michalski, J., & Zakrzewska, A. (2010). Pedagogika chrześcijań-
ska. Tradycja, współczesność, nowe wyzwania [Christian 
pedagogy: Tradition, modernity, and new challenges]. 
Toruń: Wydawnictwo Adam Marszałek.

Niemierko, B. (2021). Diagnostyka edukacyjna [Educational 
diagnostics]. Warszawa: Wydawnictwo Naukowe PWN.

Pańczyk, J. (Ed.). (1989). Pedagogika specjalna – uwarunkowa-
nia i tendencje rozwoju: Materiały z konferencji naukowej 
zorganizowanej w 65. rocznicę działalności Wyższej Szkoły 
Pedagogiki Specjalnej w Warszawie [Special education: 
Conditions and trends of development—Proceedings of the 
scientific conference organized on the 65th anniversary of 
the Academy of Special Education in Warsaw]. Warszawa: 
Wydawnictwo Wyższej Szkoły Pedagogiki Specjalnej.

Parens, E. (2013). On good and bad forms of medicaliza-
tion. Bioethics, 27(1), 28–35. https://doi.org/10.1111/j.1467-
8519.2011.01885.x

Parys, K., & Olszewski, S. (2013). Przeobrażenia terminologiczne 
w pedagogice specjalnej. Jaka pedagogika? [Terminological 
transformations in special education: What kind of pedago-
gy?]. In A. Ćwirynkało, C. Kossakowski, & A. Żywanowska 
(Eds.), Kierunki rozwoju pedagogiki specjalnej (pp. 15–27). 
Kraków: Oficyna Wydawnicza Impuls.

Pietras, T., Witusik, A., Mokros, Ł., & Sipowicz, K. (2019). The par-
adigms of contemporary psychiatry. Polski Merkuriusz 
Lekarski, 46(272), 94–97.

Pietras, T., Sipowicz, K., Witusik, A., Mosiołek, A., Batko, K., 
& Stefanik, A. (2025). Special pedagogy of people with 
intellectual disability and contemporary psychiatry in Po-
land – mutual complementarity or lack of understanding? 
Polski Merkuriusz Lekarski, 53(2), 277–283. https://doi.
org/10.36740/Merkur202502118

Prot-Klinger, K. (2013). Psychiatria środowiskowa między ro-
mantyzmem a pozytywizmem: Próba integracji podejść 
[Community psychiatry between romanticism and posi-
tivism: An attempt to integrate approaches]. Psychiatria, 
10(3–4), 101–108.

Pużyński, S. (2015). Dylematy współczesnej psychiatrii. Problemy 
kliniczne, etyczne, prawne [Dilemmas of contemporary 
psychiatry: Clinical, ethical, and legal issues]. Warszawa: 
Wydawnictwo Eneteia.

Rybakowski, J. K. (2004). Academic psychiatry in Adjustment to 
rapid changes. Molecular Psychiatry, 9(9), 813–815. https://
doi.org/10.1038/sj.mp.4001569

Salamucha, A., & Magier, P. (2013). W obronie pedagogiki chrze-
ścijańskiej [In defense of Christian pedagogy]. Pedagogika 
Christiana, 1(31), 31–32.

Sęk, H. (2001). Wprowadzenie do psychologii klinicznej [Intro-
duction to clinical psychology]. Warszawa: Wydawnictwo 
Naukowe Scholar.

Sipowicz, K., Najbert, E., & Pietras, T. (2015). Ewolucja ter-
minologii określającej niepełnosprawność intelektualną 
używanej przez autorów wybranych podręczników z za-
kresu psychiatrii w latach 1960–2015 [The evolution of 
terminology referring to intellectual disability used by 
authors of selected psychiatry textbooks between 1960 
and 2015]. In J. Głodkowska (Ed.), Personalistyczne ujęcie 
fenomenu niepełnosprawności. Osobowość, samorealizacja, 
odpowiedzialność, bezpieczeństwo, autonomia (pp. 95–109). 
Warszawa: Wydawnictwo Akademii Pedagogiki Specjalnej.

Sipowicz, K., & Pietras, T. (2017). Wprowadzenie do pedagogiki 
inkluzyjnej (włączającej) [Introduction to inclusive educa-
tion]. Wrocław: Wydawnictwo Continuo.

Skrabanek, P. (1990). Nonsensus consensus. Lancet, 335(8703), 
1446–1447. https://doi.org/10.1016/0140-6736(90)91460-R

Skrabanek, P. (1994). The death of humane medicine and the 
rise of coercive healthism. London: Social Affairs Unit.

Smogorzewska, J., Szumski, G., Bosacki, S., & Grygiel, P. (2022). 
Just listen to your mind: Consequences of theory of mind 
development for deaf or hard-of-hearing children. Rese-
arch in Developmental Disabilities, 127, 104261. https://doi.
org/10.1016/j.ridd.2022.104261

93Quarterly Journal Fides et Ratio 66(2)2026  |

Special pedagogy of individuals with intellectual disabilities and contemporary psychiatry...

https://doi.org/10.1177/0957154X231187118
https://doi.org/10.1177/0957154X231187118
https://doi.org/10.1002/bsl.2283
https://doi.org/10.1002/bsl.2283
https://doi.org/10.1111/j.1467-8519.2011.01885.x
https://doi.org/10.1111/j.1467-8519.2011.01885.x
https://doi.org/10.36740/Merkur202502118
https://doi.org/10.36740/Merkur202502118
https://doi.org/10.1038/sj.mp.4001569
https://doi.org/10.1038/sj.mp.4001569
https://doi.org/10.1016/0140-6736(90)91460-R
https://doi.org/10.1016/j.ridd.2022.104261
https://doi.org/10.1016/j.ridd.2022.104261


Smogorzewska, J., Szumski, G., Bosacki, S., Grygiel, P., & 
Osterhaus, C. (2024). Longitudinal relations between 
theory of mind and academic achievement among deaf 
and hard-of-hearing school-aged children. Journal of 
Experimental Child Psychology, 239, 105806. https://doi.
org/10.1016/j.jecp.2023.105806

Sobieski, M., Sobieska, A., Sekułowicz, M., & Bujnowska-Fe-
dak, M. (2022). Tools for early screening of autism spec-
trum disorders in primary health care: A scoping review. 
BMC Primary Care, 23(1), Article 46. https://doi.org/10.1186/
s12875-022-01645-7

Strelau, J. (2014). Różnice indywidualne. Historia, determinanty, 
zastosowania [Individual differences: History, determinants, 
and applications]. Warszawa: Wydawnictwo Naukowe 
Scholar & Szkoła Wyższa Psychologii Społecznej.

Szkudlarek, T. (1993). Wiedza i wolność w pedagogice ame-
rykańskiego postmodernizmu [Knowledge and freedom 
in the pedagogy of American postmodernism]. Kraków: 
Oficyna Wydawnicza Impuls.

Szkudlarek, T., & Śliwerski, B. (2009). Wyzwania pedagogiki 
krytycznej i antypedagogiki [Challenges of critical pedagogy 
and anti-pedagogy]. Kraków: Oficyna Wydawnicza Impuls.

Thornicroft, G., & Tansella, M. (2010). W stronę lepszej opieki 
psychiatrycznej [Towards better mental health care]. War-
szawa: Wydawnictwo Instytutu Psychiatrii i Neurologii.

Traczykowski, D. (2016). Cele nauczania w myśli Kazimierza 
Twardowskiego. Roczniki Pedagogiczne, 8(1), 9–22. https://
doi.org/10.18290/rped.2016.8(44).1-2

Vašek, Š. (2003). Innowacyjne trendy w koncypowaniu apa-
ratu pojęciowego i kategorialnego słowackiej pedagogiki 
specjalnej [Innovative trends in conceptualizing the ter-
minology and categories of Slovak special education]. 
Chowanna, 21(2), 44–53.

Wyczesany, J. (2009). Pedagogika upośledzonych umysłowo 
[Pedagogy of persons with intellectual disabilities]. Kraków: 
Oficyna Wydawnicza Impuls.

Wyszyńska, A. (Ed.). (1987). Psychologia defektologiczna 
[Defectological psychology]. Warszawa: Państwowe Wy-
dawnictwo Naukowe.

Żółkowska, T. (2004). Wyrównanie szans społecznych osób 
niepełnosprawnych intelektualnie [Equalizing social oppor-
tunities for persons with intellectual disabilities]. Szczecin: 
Wydawnictwo In Plus.

Żuraw, H., & Ploch, L. (2019). Styl życia kobiet z głębszą niepeł-
nosprawnością intelektualną [Lifestyle of women with more 
severe intellectual disabilities]. Warszawa: Wydawnictwo 
Naukowe PWN.

Żyta, A., & Ćwirynkało, K. (2013). Nowe tendencje i kierunki 
rozwoju pedagogiki osób z niepełnosprawnością intelek-
tualną – zmiany paradygmatów [New trends and direc-
tions in the development of pedagogy for persons with 
intellectual disabilities: Paradigm shifts]. In K. Ćwirynkało, 
C. Kossakowski, & A. Żywanowska (Eds.), Kierunki rozwoju 
pedagogiki specjalnej (pp. 29–39). Kraków: Oficyna Wy-
dawnicza Impuls.

94 |  Quarterly Journal Fides et Ratio 66(2)2026

T. Pietras, G. Opielak, K. Sipowicz

https://doi.org/10.1016/j.jecp.2023.105806
https://doi.org/10.1016/j.jecp.2023.105806
https://doi.org/10.1186/s12875-022-01645-7
https://doi.org/10.1186/s12875-022-01645-7
https://doi.org/10.18290/rped.2016.8(44).1-2
https://doi.org/10.18290/rped.2016.8(44).1-2

	Special pedagogy of individuals with intellectual disabilities and contemporary psychiatry – paths of development, interdependencies and contradictions
	Introduction
	1.	Paradigmatic evolution of Polish special pedagogy and psychology in understanding the phenomenon of intellectual disability
	2.	Paradigmatic evolution of Polish psychiatry in the understanding of the phenomenon of intellectual disability
	Conclusions
	References


